
School Improvement Plan 
 for Student Achievement 2017-18  

 

School: Vankleek Hill Collegiate Inst. Principal: Trevor Wheeler 

  Vice-Principal(s): Jana Kilger 

Area of Focus:  Literacy 
 Overall Goal:     
-improve success on 2018 OSSLT by 3% 
-improve staff efficacy with learning goals and success criteria as tools to promote effective assessment of reading and writing strategies 
-raise attitudinal survey responses from students in which students voluntarily state that they use ‘reading strategies’ voluntarily/automatically when reading text 

 
Needs Assessment / Where Are We Now?? 
 
Complete this section with data that is driving your decision-making to establish your goal above and If/Then statement below for the first Cycle of Inquiry.  
-          Consider what data resonated from your school’s EQAO, especially for students who are performing at a high level two.   
-          What other school-based data do you have that is informing your direction? 

 
 
 
2016-2017 OSSLT Information VCI 

• Number of students that wrote last year = 59 

• 44 of 53 students at VCI were successful 

• 9 of 53 students at VCI were not successful 

• 5 students at VCI were deferred (90% fully participated) 

• ELL = 24% 

• Special Education 24% (6% IEP accommodated only, IPRC/IEP 13%) 

• 61% were Academic students 

• 36% were Applied students 

• 3% were Locally Developed  
 

Grade 10  2014-15 2015-16 2016-17 

Successful 91% 83% 83% 

16-17 Reading – 76% (34) met the provincial standard in grade 6 and were successful 

16-17 Reading – 9% (4) did not meet the provincial standard in grade 6 but met it in grade 10 

16-17 Reading – 7% (3) met the provincial standard in grade 6 but were not successful 

16-17 Reading – 9% (4) did not meet the provincial standard in grade 6 and did not meet it in grade 10 

 

16-17 Writing – 78% (35) met standard in grade 6 and were successful in grade 10 

16-17 Writing – 7% (3) did not meet the standard in grade 6 but were successful in grade 10 

16-17 Writing – 7% (3) met the standard in grade 6 but were not successful 

16-17 Writing – 9% (4) did not meet the standard in grade six and were not successful 

 
June 2017 – Grade 8 Levels – reading and writing 

 Reading Writing 

Level 1 1 2 

Level 2 12 9 

Level 3 45 46 

Level 4 22 23 

 
 



2017 – OSSLT – Students unsuccessful on OSSLT - Specific Question Types &  Correct Responses (5 students – applied level; 4 students – academic level) 

 
 
2016-17 – Grade 9 academic, applied and essentials English marks 

Level Essential Applied Academic 

1   4 

2 1 4 2 

3 1 7 9 

4  7 27 

 

September 2017 - Attitudinal Data – grade nine & ten students – reading comprehension 
 

 
 

 



 

PLAN ACT ASSESS REFLECT 
PLAN: Needs Assessment 

Where are we now? 
ACT: Evidenced-Based Strategies/Action 

What are we going to do? 
ASSESS: Monitor/Gather Data 

How are we doing? What evidence do you have? 
REFLECT: Analyze/Reflect 

How did we do? Where to next?  

1st  CYCLE OF INQUIRY 
Starting June 29, 2017 

 
Based on the data above, complete an If/then statement 
for the first cycle of inquiry 

 
If/Then Statement: Posted by October 10, 2017 
 
If students are presented with learning goals and staff 
and students co-create effective success criteria for 
specific reading comprehension and writing tasks 
involving implicit ideas, then students will be able to 
respond to these tasks consistently at a level three – 
provincial standard. 
 
Students will complete a pre-assessment involving a 
reading task and an open writing task from the 2017 
OSSLT involving understanding and writing about 
implicitly stated ideas.   
 
 

Actions will be outlined in the first three learning team 
meetings through the “SIPSA Monitoring Template” 

and summarized here at the end of the cycle – 
November 17th. 

 
Oct.06 
-examined 2017 OSSLT data from VCI 
-examined effective use of learning goals and success 
criteria  
-subject specific vocabulary used with team and shared 
with staff 
 
Oct.24 
-moderated marking of student work among learning 
team members 
-APE and CER (Claim, Evidence, Reasoning) strategy used 
to build stronger responses 
-created success criteria to assist students with 
identifying the components of an effective inference 
response 
-LT agreed that CER needs to be shared with staff 
 
 
 
Nov.27 
-read two articles from Edugains – “Make Room for 
Inferring during Reading” and “How to Help Students 
who Struggle with Reading” 
-the learning team will use the following strategies: 
-“It Says, I Say, And So” 
-“I read, I think, Therefore” 
-Learning Team discussed the components of the ‘Wheel 
of Strategic Action’ to think about what reading 
strategies students should be accessing when they are 
reading 
 

Data Gathering will be outlined and collected in the 
first three learning team meetings through the “SIPSA 

Monitoring Template” and summarized here at the end 
of the cycle – November 17th  

 
Oct.06 – attitudinal survey – reading comprehension 
-look at reading habits of our grade nine and ten 
students 
- attitudinal survey shows that students do not 
consistently make connections to the text or that they 
do not recognize that they are doing it 
 
 
Oct.24 – pre-assessment results – short reading with 
multiple choice and short open response involving 
inference – focus students 
Gr. 10 Applied 
BR (app.) – MC 3/5 and OR 20/30 
LD (app.) – MC 2/5 and OR 20/30 
JG (ac.) – MC 4/5 and OR 10/30 
AA (ac.) – MC 2/5 and OR 10/30 
ND (ac.) – MC 2/5 and OR 20/30 
Gr. 10 Academic 
HJ (SE) (ac.) – MC 3/5 and OR 20/30 
HS (HA) (ac.) – MC 4/5 and OR 25/30 
(Myst.) (ac.) – MC 3/5 and OR 20/30 
Gr. 10 Applied 
HJ (SE) – MC 2/5 and OR 0/30 
HS (HA) – MC 3/5 and OR 30/30 
AD (Myst.) – MC 0/5 and OR 20/30 
 
Moderated Marking with Team 
-the team discovered that students are struggling with 
including the ‘why’ and the ‘so what’ in their responses; 
students need to build the glue that holds together the 
evidence and ideas within their responses 
-the team uncovered data that demonstrated that after 
the use of the APE strategy was explicitly referenced, on 
a second reading task, students results in an open 
response question format improved. 
 
Nov.27 
-collect data on student use of strategy 

Reflections of Learning Teams work for cycle one will 
be summarized here at the end of the cycle by 

November 17thand posted on Insite 
 

 
The attitudinal survey shows that students do not 
consistently make connections to the text or that they 
do not recognize that they are doing it. 
Staff need to build success criteria to teach inferencing 
explicitly showing the steps and the “I can … “ elements 
within the process of making effective inferences. 
The focus on subject specific vocabulary has been 
beneficial, and the whole school is focusing on this as 
evidence by the existence of word walls in the school.  
Staff have discussed at staff meetings the deficit in 
student vocabulary and the need to review and 
internalize may key words in many subject areas:  
selection, analyze, etc.. 
 
Students are missing the ‘reasoning’ piece and not 
including this effectively in their oral and written 
responses. 
The ‘why or so what’ of inferential responses are not 
developed; as a result, the team incorporated strategies 
to address this need (LG & SC; APE; CER). 
Staff and students’ use of success criteria is emerging in 
this respect; it has not yet become normal practice in all 
classes including the learning team classes. 
 
In Learning Team meetings, staff are discussing the 
strategies we are giving students and students are 
coming back and talking about the strategies they are 
using with their teacher.  Students are using the 
language they are being taught; one students spoke with 
a teacher on the LT and came and asked for clarification 
and they were reminded by other students to use the 
APE strategy.  Teachers are seeing growth in the 
students, but it is slow, and staff are concerned that the 
strategies might not be enough to move students 
forward.  As a result, the LT is looking at how to 
complement what we are already doing with other 
reading strategies. 
 
 



-LT members will try It Says/I Say/ And So as a strategy for 
interpreting vocabulary.  Everyone will commit to using the 
strategy in class before the next LT meeting.  We will model 
our thinking during reading a text - demonstrating what good  
readers do during reading and complete the ‘I read, I think, 
Therefore’ chart to assess student comprehension. 
 

2nd  CYCLE OF INQUIRY  
Starting November 20, 2017 

Complete this section with any new data from your 1st 
Cycle of Inquiry. 
  
 
If/Then Statement: Posted by December 1, 2017 
 
If students are presented with learning goals and staff 
and students co-create effective success criteria for 
specific reading comprehension and writing tasks 
involving implicit ideas, then students will be able to 
respond to these tasks consistently at a level three – 
provincial standard. 
 
 

Actions will be outlined in the three learning team 
meetings through the “SIPSA Monitoring Template” 

and summarized here at the end of the cycle on 
 March 9th, 2018 

 
January 16, 2018 
Intentional Teacher Moves: 

-Team members deconstructed the responses made by each of their 

Grade 10 ENG students (mock OSSLT) – team members created an 

excel spread sheet with each student, and their level of achievement 

-As a team, they identified where the gaps in the learning are (i.e. 

Open Response questions, Short Answer Writing, Multiple Choice 

answers) – and placed them into groups for intense literacy support 

-Explicit teaching and modelling  

-Revisiting with small groups, individual students  

-Using student evidence as exemplars to increase/add/change (peer 

assessment) 

-Team members discussed that vocabulary building is an essential 

component to their teaching as they are noticing students need to 

build on their bank and diversity of words. 

-Choosing authentic and rich literature to increase student 

engagement is a must for our students 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Data Gathering will be outlined and collected in the 
three learning team meetings through the “SIPSA 

Monitoring Template” and summarized here at the end 
of the cycle on  March 9th, 2018 

 
January 16, 2018 
Increased focus on developing strategies for solving new vocabulary 

words in texts.  Team Members continued to work with Inferencing as 

the reading comprehension focus. 

-Students worked in seminars (collaborated, discussed) to help build 

both comprehension and word analysis strategies 

-Students were more vocal when not understanding words in the texts 

(asking for clarification) 

-Students were practicing using evidence found in the text to help 

with inferencing – challenging task(s) as students needed to rely on 

several reading comprehension strategies (teachers noted that 

engagement with the texts presented, make all the difference in 

student success) 

-Using the A.P.E./C.E.R. strategy has significantly increased student 

responses – students have a model to follow which helps them to 

reflect on providing proof and evidence (which was a challenge for 

several students at the beginning of the Semester) 

-Noted: When dissecting each student response(s) to the OSSLT mock 

test, the Open Response and Short answer Question section, students 

were identified as having success.  The students did not experience 

challenges in this area, as a result to the direct intervention of the 

A.P.E. and C.E.R. strategy. 

-Students enjoyed using the strategy, “It Says, I Say and Then So” as a 

whole group activity – oral participation increased. 

 
 
 
 
 
 
 
 
 
 
 
 

Reflections of Learning Teams work for cycle two will 
be summarized here at the end of the cycle on 

 March 9th, 2018, and posted on Insite 
 

 
January 16, 2018 
Staff noted that using a common language between subject areas was 

helpful for students in preparation for open response writing tasks in 

multiple subject areas – opinion writing.  This helped build student 

confidence with the task.  It helped students understand the 

connections between the written communication skills needed in the 

different subject areas.  The learning team continues to commit to 

increasing subject specific vocabulary in all subject areas.  This too will 

require explicit teaching.  The learning team members are committed 

to this; however, there is still much work to be done cultivating full 

staff engagement in this process.    

 

Staff noted the following: 

“I am impressed with how my students are really following the model 

for our Open Responses.  They needed explicit teaching, way more 

than I would have thought at this age.” 

“I am still assuming that our students have a larger vocabulary – that 

they know all the words.” 

“I provide my students with choice.  Choice in how they want to 

demonstrate their understanding of texts.  If they want to write, they 

can, if they want to be creative in reflection of what they know, they 

can.” 

“I need to spend more time, slowing down the texts and really picking 

it apart to help my students.” 

“I have to really engage my students to sustain their reading 

enjoyment – it is tough.” 

“I like that we have developed common language within each other 

when answering Open Response questions.  This is helpful to our 

grade 9 and 10 students.” 

“We are still working on finding evidence and proof to support our 

answers, but they are getting better.  Looking back into the text.” 

 

 

 

 



February 15, 2018 
Intentional Teacher Moves: 

-Providing students, the choice of what materials they could access to 

help them be successful (no memorization, or wrote learning) 

-Question provided to students allowed for a reflection on their 

learning – no new material/curriculum/reading – allowing for success, 

understanding from a cross-curricular approach 

-Students were not given a time limit, and asked for clarification if 

needed – task was set up for student discourse (peer discussion) 

Meeting the criteria: 

-How can we use evidence and proof and implement it into our own 

words where the subject specific vocabulary makes sense to us as 

learners, thus deepening our comprehension? 

-Teacher/Students will create exemplars and revisit the work 

completed by students to refine and hone the skills needed to 

respond to a short answer, opinion styled piece of writing. 

What are we looking for - how can students visualize the success 

criteria that they need to have in order to respond to open responses, 

short answer questions? 

Feedback will be in terms of growth in justification/proof 

 
March 05, 2018 
Intentional Teacher Moves: 

-slowing down material to allow for clarification, comprehension of 

task 

-Explicit modelling of task prior to commencement of student task(s) 

-Small student groupings (fostering discourse when reflecting on 

student work) 

-Reinforcement of S.C.  

-Providing students with exemplars as models 

Student(s) meeting the criteria: 

Will apply the S.C. to other subject areas (where needed; short opinion 

writing) 

-Students will revisit this task with another a question in which they 

will assess themselves, colour code their S.C. (i.e. how can student 

then make changes to improve their work?  What do they need to 

improve responses?  How can these changes add to S.C.?) 

-This task will be applied to other subjects (NAC, CHC) 

Explicit teaching of reading strategies (posters), 

 
 

 
 

February 15, 2018 
Students can: 

-Access the material located throughout the classroom – students 

knew where to look in the classroom and accessed a variety of taught 

material (i.e. several students walked closer to the material to read, 

reflect) 

-Students were very comfortable using the A.P.E./C.E.R. (strategy 

explicitly taught semester 1, ENG) without any prompting from staff. 

Success Criteria: 

• Use of Word wall 

• Use of anchor charts 

• Use of short answer response (A.P.E., C.E.R.) 

• Accessing texts, notes, reflection 

 
 
 
 
 
 
 
 
March 05, 2018 
Students can: 

-Reflect and analyze on exemplars presented (i.e. using the 

A.P.E./C.E.R. strategy and established Success Criteria). 

-Critique work identifying what elements of Success Criteria are 

missing. 

-Access their notes, learned material, word wall, anchor charts (noted: 

students still need explicit reinforcement on accessing posted 

classroom information) 

Success Criteria Observed: 

-Success Criteria was both posted in the class and also on student 

work. 

-Students were asked to check off each bulleted S.C. when they were 

analyzing other students’ work (noted: teacher did state that with the 

continued use of S.C., it was observed that students had a clear 

pathway for achievement.  Students were also engaged in critiquing 

work when they could reflect and go back into the S.C. to note where 

improvements were needed). 

February 15, 2018 

Student Voice:   

“Is this a test? “  

“Do I have to fill up all those lines?”   

“I already know how to answer this.” 

“You mean, I can use my notes to answer this?  YES!” 

When looking at the word wall and anchor charts and asked if it was 

helpful? The student response:  “I don’t take good notes and I can 

never find anything, so yes, I need that up there.  Way easier.” 

After assessing student work based on this writing prompt, student 

demonstrated that they could access the materials needed to 

complete the task.  Some students still needed direction/conversation 

with the adult in the room as to where to go and how to move 

forward with the response.  As a result, confidence with the APE/CER 

writing frame is still developing.   

 

Some students who had difficulty beginning the task did use their 

notes and resources effectively (using them to locate subject specific 

vocabulary, and sequence of events); however, more direct instruction 

by the teacher is needed to assist students with synthesizing the 

learning in the classroom with the development of their own individual 

ideas.  This is about student voice. 

 

Anchor charts on the walls helped reinforce learned concepts. 

 

March 05, 2018 

Staff Noted after the peer-assessment and success criteria coding 

activity: 

“Students were really engaged in this process of picking apart the 

work.”   

“They are hard on themselves- expectations were pretty high!” 

Feedback= student driven 

-“Next steps, we should ask for students to input corrections, not 

simply statements.”  “Hold accountability!” 

 

It has been observed since February 15, that students were more 

engaged in an assessment task when the expectations were made 

explicit both orally and in print form, through the success criteria.  

Students engaged in peer and self-assessment effectively and 

enthusiastically.  They deconstructed their responses while reflecting 

on the success criteria which strengthened their comprehension of the 

task.  The learning teams continues to build capacity among staff to 

make the effective use of success criteria common practice in all 

classrooms.  

 

 



Students engaged in identifying the ideas, evidence, and elements of 

reasoning used to support their opinions.  The next step is to look at 

this process with the applied level students to see if there is similar 

engagement with that group. 

 

** Next Step Cycle Three: 

Use the Benchmark Assessment Kit to identify reading lags with ten 

students in NAC10, CHC2P, and our essentials classes.  Our purpose 

for doing this is to identify areas for reading miscues and reading 

comprehension, and then to intervene with instruction to address the 

specific reading comprehension needs.  In addition, cycle three will 

focus largely upon developing better understanding among staff 

about how students read.  In addition, there will be a focus on 

accountable talk and questions stems from (Say Something) that 

relate to reading comprehension. 

 

3rd CYCLE OF INQUIRY  
Starting March 19, 2018 

Complete this section with any new data from your 2nd 
Cycle of Inquiry  
 
 
If/Then Statement: Posted by March 30, 2018 

 
 
If students are presented with learning goals and staff 
and students co-create effective success criteria for 
specific reading comprehension and writing tasks 
involving implicit ideas, then students will be able to 
respond to these tasks consistently at a level three – 
provincial standard. 
 
 

Actions will be outlined in the three learning team 
meetings through the “SIPSA Monitoring Template” 

and summarized here at the end of the cycle by        
June 15th, 2018.  

 
March 05, 2018 
 
Learning Goal: We will share and decide on a literacy 
strategy which we will implement into our classes from 
Closing the Gap session.  We will review the exemplars 
of our students’ short opinion writing pieces and note 
the increase in student achievement/changes.  We will 
collaborate and decide next steps to help build student 
reading comprehension, fostering reading 
comprehension strategies.   
 
Intentional Teacher Moves: 
-Slowing down material to allow for clarification, 
comprehension of task 
-Explicit modelling of task prior to commencement of 
student task(s) 
-Small student groupings (fostering discourse when 
reflecting on student work) 
-Reinforcement of S.C.  
-Providing students with exemplars as models 
 
Student(s) meeting the criteria: 
Will apply the S.C. to other subject areas (where 
needed; short opinion writing) 
 
Students will revisit this task with another a question in 
which they will assess themselves, colour code their S.C. 

Data Gathering will be outlined and collected in the 
three learning team meetings through the “SIPSA 
Monitoring Template” and summarized here at the end 
of the cycle by June 15, 2018. 

  
March 05, 2018 
 
Students can: 
-Reflect and analyze on exemplars presented (i.e. using 
the A.P.E./C.E.R. strategy and established Success 
Criteria). 
-Critique work identifying what elements of Success 
Criteria are missing. 
-Access their notes, learned material, word wall, anchor 
charts (noted: students still need explicit reinforcement 
on accessing posted classroom information) 
 
Success Criteria Observed: 
-Success Criteria was both posted in the class and also 
on student work. 
 
Students were asked to check off each bulleted S.C. 
when they were analyzing other students’ work (noted: 
teacher did state that with the continued use of S.C., it 
was observed that students had a clear pathway for 
achievement.  Students were also engaged in critiquing 
work when they could reflect and go back into the S.C. 
to note where improvements were needed). 
 

Reflections of Learning Teams work for cycle three will 
be summarized here at the end of the cycle by June 
15th, 2018, and posted on Insite 
 
 
During this cycle students engaged in critical literacy 
activities with written text and photographs.  In groups, 
students used question stems to analyze author’s intent 
and bias.  LT learned noted that students like to have 
multiple and different resources when studying a topic 
to help consolidate their learning.  LT noted that 
students felt that they ‘trusted’ the photograph more 
than the text.  Students realized that they could not get 
all of the information needed from a photograph.  LT 
noted that students were engaged in these two group 
activity. 
 
LT noted that it was important to review norms 
regarding how to have a good discussion in groups. This 
came up in the student survey as well.  LT felt they could 
co-construct success criteria for effective discussion.  
This will be a focus for the next cycle of inquiry.  
 
LT noted that we must consider being more intentional 
in modeling and asking students to use pre-, during-, and 
post-reading strategies. LT noted that too many 
students move straight to the ‘after reading’ activity; 
that is, they answer the questions.  This will be a focus 
for the next cycle of learning. 
 
LT noted that the quality of questions being asked by the 
teacher does affect how students engage the text. 



(i.e. how can student then make changes to improve 
their work?  What do they need to improve responses?  
How can these changes add to S.C.?) 
 
This task will be applied to other subjects (NAC, CHC) 
Explicit teaching of reading strategies (posters), 
 
 
 
 
 
 
 
 
 
 
 
April 04, 2018 
 
Learning Goal: We will discuss the importance of 
accountable talk and read alouds, fostering learning 
within our students; focus on deepening reading 
comprehension and building authentic vocabulary.  We 
will explicitly model a read aloud and use question 
stems to aid in student discourse. 
 
Task for Students in CHC2D/P 
LEARNING GOAL:   
-We are learning that asking questions when reading a 
text, helps us to deepen our comprehension.  
-We are learning that a modelled read aloud helps us to 
understand text.  
 
Intentional Teacher Moves: 
-Text selected: Newspaper article reflecting WWI (focus 
on bias) and learned curriculum 
-Task, presented at onset of activity 
-Copies of article 
-SB larger font/coloured article 
-Read aloud, strategies included: pausing for questioning 
during the reading, identifying unknown words, making 
connection to real life contexts, pronunciation 
vocabulary clearly, slowly, syllable 
(prefix/suffix/breaking apart),  
-Walking the classroom  
-Random student groupings (numbered heads strategy) 
-Allowing time for processing  
-Question stems, allowing for choice 
-Learning Goal, posted and read aloud to students 

 
 
-Students were really engaged in this process of picking 
apart work.”  “They are hard on themselves- 
expectations were pretty high!” 
-Feedback= student driven 
 
April 04, 2018 
 
Students can: 
-Attentively interact with a presented text 
-Take risks as a both a whole group and small group the 
vocabulary they feel they need clarification with (i.e. 
putting words into context of the read text) 
-Work in random groupings 
-Feel safe in discussing the complexity of the text 
-Make connections, use their schema to build on the 
comprehension of the read aloud 
 
Predicting: 
Question Stem: “What do you think the wrier will teach 
you about next?” “What arguments is the author going 
to present?”  
Student response: “Based solely on the title, I assume 
it’s about the volunteers in the military and the 
inequalities they faced at that time.” 
Synthesizing: 
Student response: “I already knew that women could 
not fight but I didn’t know that Asian men couldn’t.” “I 
guess, I didn’t really think about it.” 
Analyzing: 
Question Stem: “Does the writer use language that 
clearly conveys information?” 
Student response: “The writer uses big words and 
maybe didn’t need to.  I found the words hard to 
understand.” 
“We needed to stop and learn some of those words 
better.” 

 
Anchor charts on the walls continue to help reinforce 
learned concepts; however, the learning team is 
observing students not accessing this information 
regularly or during formal assessments that require 
thinking and communication. 
 
Learning Team members are using classroom discourse 
differently.  They are using a variety of different 
strategies to get students to talk (eg. small group). 
 
A member of the Learning Team shared that when she 
used the read aloud it sparked a lot of strong 
conversation among students.  The questions asked 
were purposeful and planned.  A specific focus was 
placed on vocabulary, characterization, and story 
validity (Is the story ‘true’?).  One learning team member 
stated that she is using discussion more in regular 
classroom environments than previously.  The ‘probable 
passage’ strategy was seen as effective because 
students presented on task conversations about 
differing ideas surrounding ‘what the story was about’.  
The discussion involved collaboration as students 
needed to find consensus in their groups about the 
story’s theme.  Students reported that they enjoyed the 
activity and staff reported that discussion was 
generated. 
 
Staff utilizing the assets associated with a multicultural 
classroom and various perspectives from different parts 
of the world helped students to understand ‘truth and 
reconciliation’ concepts in class. 
 
LT noticed that bringing templates and structures, such 
as Probable Passage and APE/CER/PEE, helped students 
articulate their learning and understanding of subject 
material.  Students are noticing that literacy practices 
are transferable to other courses. 
 
Students struggled to use discourse and critical literacy 
strategies in French language subjects.  
 

 



-Rephrasing as students shared their thinking 
 
Reinforcing learning of unknown words, making 
connections with students (building on the new material 
presented in the text) 
 
April 30, 2018 
 
Learning Goal: We will discuss the importance of 
accountable talk fostering learning within our students; 
focus on deepening reading comprehension and building 
authentic vocabulary through the use of photographs.  
We will use the photographs to emphasize language 
development and student discourse. 
 
Task for Students in CHC2D/P 
LEARNING GOAL:   
-We are learning that asking questions when reading a 
text/photograph, helps us to deepen our 
comprehension.  
-We are working in groups to build our understanding 
and strengthen our oral communication skills. 
 

Intentional Teacher Moves: 
-Text selected: Photographs depicting the Great 
Depression (variety of photographs – 
women/children/families, farm lands, poverty) 
-Task, presented at onset of activity 
-Copies of photopgraphs 
-Walking the classroom  
-Random student groupings (numbered heads strategy) 
-Allowing time for processing  
-Questions were read aloud, rephrased, visual on SB 
-Rephrasing as students shared their thinking, fostering 
oral FSL communication 
 
 
 
June 08, 2018 
 
Learning Goal: We reflect on the learning of the team 
and the impact on student learning and achievement. 
 
Intentional Teacher Moves: 
-Using pre-reading strategies 
-Executing read alouds more frequently to encourage 
questioning, reflecting 
-Being more explicit when teaching subject specific 
vocabulary, stopping to provide synonyms, definitions, 

 
 
 
 
 
 
April 30, 2018 
 
Students can: 
-Attentively interact with a presented text 
-Take risks as a both a whole group and small group the 
vocabulary they feel they need clarification with (i.e. 
putting words into context when sharing their 
ideas/thoughts/knowledge) 
-Work in random groupings 
-Feel safe in discussing the complexity of the text; in FSL 
-Make connections, use their schema to build on the 
comprehension of the material (i.e. great depression) 
 
 
-students had a challenge speaking French using specific 
“great depression” language, however they could 
express what they were interpreting from the 
photographs (i.e. using picture cues, shema) 
-students felt comfortable choosing their own groupings 
in the FSL classroom 
-students were able to present to each other and speak 
about their thoughts, ideas and reason when presented 
with questions from other peers in the class (whole 
group) 
-4/5 groups preferred to know the “exact” answer to the 
photographs presented as there was no 
information/captions under the pictures, therefore, 
students couldn’t know if their thinking was correct 
(consolidation, in future lesson planning). 
-students indicated that this style of learning helps to 
foster thinking 
 
June 08, 2018 
 
Students can: 
-Are reflecting on the success criteria more readily when 
asked to perform a task 
-Talk about the topic referring to resources (i.e. 
textbook, print readings, visuals) so that the information 
is presented in a multitude of ways – building on 
comprehension 
-Listen to each other 
 



putting the words into different contexts to make 
meaning 
-Using bias in other courses to encourage critical 
thinking and deeper understanding of the material 
Increasing the discourse in classroom to allow for 
multiple students to share their thinking 
 
Staff used read alouds in non-English courses such as 
CHC2D/P and NAC1O.  Staff modelled think alouds. 
Classroom dips to observe students engaging in 
discourse. 
 
Staff administered Talk in Classroom Survey. Questions 
focused on student comfort with speaking in class. 
Questions also assessed student understanding of bias. 
 
Staff are intentional in providing think time for 
processing.  Staff are intentional in building reading 
strategies (Probable Passage) into their practice outside 
of ENG courses.  Staff introduced critical literacy 
activities in French-language subjects, specifically 
CHC2DF. 
 
 
Staff have started to receive training on Fountas and 
Pennell Benchmark Assessment Kits and are using them 
with students in locally developed and workplace 
classes. 
 
The LT were intentional with respect to inviting other 
staff members to engage in the LT’s work.  This assisted 
with the spread of the strategies as it led to some 
effective learning opportunities for staff and students 
and it generated good conversation. 
 

 
Learning Team Reflections/Comments: 
-“I have not used read alouds in a very long time.  I like 
making purposeful stops to allow students to question 
and think.  It helps me to understand what they are 
thinking and feeling about what they are learning.” – 
NAC teacher 
-“I have always had lots of discussion in my history class.  
The discourse reinforces concepts and students can help 
each other learn.  They question themselves more.  I 
have begun to use author’s bias in other classes now.  It 
is amazing to hear what students are thinking.” -CHC 
teacher 
 
 

 
 

 
 

 

    


